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Intent: This is what we want for your child

At Barley Fields Primary, we are proud to offer a high quality, bespoke History curriculum which aims to inspire and enthuse children to act and think like confident and
competent historians. We hope to instil a pure love of learning about the past, how and why things happened. We want children to make sense of who we are in the present
including an awareness of differing cultures and values which links directly with our ethos as a Gold Rights Respecting School.

We aim to foster a deep understanding of local history and to help children understand how it fits into the bigger historical picture. We strive for children to be excited and
curious by evidence and artefacts to make inferences, ask questions and explore outcomes.

By the end of their journey at Barley Fields, we want children to have built up a wealth of historical knowledge and vocabulary in order to be critical thinkers, to form coherent
explanations and to make links between different historical periods.

Implementation: This is what it will look like in the classroom

Our children follow a carefully structured History curriculum which has been designed to ensure children know more, remember more and can do more as they progress
through our school. Our curriculum is based on the following strands of learning:

e Historical Knowledge

e Chronological Understanding
e Historical Enquiry

e Historical Interpretation

Our approach to teaching history starts in Early Years where children can talk about the past and present, develop an understanding of similarities and differences between
then and now and draw on their own experiences and those of people around them. Moving into KS1 and 2, the History curriculum is based upon a careful and considered
balance of skills and content. History units have been ordered with a clear rationale and content is covered and linked together through four golden threads (‘Civilisation’,
‘Invasion and Settlement’, ‘Power’, and ‘Legacy’) to help children form a clearer understanding of the past using carefully crafted enquiry questions. As a result, the children
gain a greater understanding of history as a subject discipline. Every unit is underpinned by chronology. Both the overall narrative of history and internal narrative of a
lifetime, event or full period are vital to piece together the complex and intertwining history that we teach.
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History is taught in blocks of lessons to ensure children have opportunities for a sustained period of study and have time to embed and enhance their learning. Detailed
schemes of learning support teaching, ensure continuity and carefully plan for progression and depth. These schemes are underpinned by appropriate teaching pedagogy
for effective quality first teaching allowing for our school-wide best practice of adaptive teaching. Teaching and learning in History is designed to be practical and hands on;
to encourage children to question and investigate for themselves and to provide them with access to high quality resources and artefacts, IT and reference materials to
facilitate their learning. Our curriculum also incorporates a range of opportunities to enrich children’s learning experiences through fields trips, themed days, loaned artefacts
and guest speakers.

We are proud to offer a curriculum informed by the latest research and which undergoes regular reviews and updates to ensure its relevance and effectiveness. We have
worked with the EEF and the National College on adaptive teaching in the classroom which underpins all our teaching practice and pedagogy.

Our curriculum characters have been designed to represent the curriculum end points as children progress through school. Our children are regularly exposed to the core
skills and knowledge needed to develop as a historian with the use of the school curriculum character — Harriet the Historian. This character is regularly used to encourage
children to reflect on the key skills and concept areas of History.

Early Years
Harriet the Historian
Past and Present

KS1

Harriet the Historian

Harriet the Historian

v' I enjoy working like a historian.
v' 1 like to investigate events from
the past and ask and answer

questions about it.

v' I can identify themes and make
links between periods in time.

v' 1 like to use evidence to draw
conclusions about the past.

v T have a developing
chronological understanding of
past events and time periods.

v' I can use historical vocabulary in ‘

my explanations.

v'1 enjoy talking about events
that have happened in my past.

v I know some similarities and &
differences between things in v
the past and now. ‘L ﬂ

v'I am developing an A

understanding of the past ¢

through stories and m

v 1 enjoy working like a historian.
v 1 enjoy talking about people and
events that happened before I

was born.
v I enjoy exploring artefacts to help
me learn about past and present.
v I like to ask and answer questions
and look for clues about the past.
v" I can talk about why things might
have happened and changed over

conversations. time.

Impact: This is what it will mean for our children.
We are proud that the impact of the history curriculum at Barley Fields helps children understand their place in the world and the long story of human development.

Our history curriculum and our teaching and learning pedagogy leads to children who:
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¢ have secure knowledge and understanding of people, events and contexts from the historical periods covered.

e demonstrate the ability to think critically about history and communicate their ideas confidently.

¢ have a passion for history and an enthusiastic engagement in learning, which develops their sense of curiosity about the past and their understanding of how and
why people interpret the past in different ways.

¢ show an ability to consistently support, evaluate and challenge their own and others’ views using detail, appropriate and accurate historical evidence derived from
a range of sources.

e can think, reflect, debate, discuss and evaluate the past, forming and refining questions and lines of enquiry.

e display a respect for historical evidence and the ability to make robust and critical use of it to support their explanations and judgements.

¢ demonstrate a desire to embrace challenging activities, including opportunities to undertake high-quality research across a range of topics.

In addition, we measure the impact of our curriculum through the following methods:
e A celebration of learning which demonstrates progression across the school (Curriculum Floor book);
e  Pupil discussions about their learning (Pupil Voice);
e Internal monitoring strategies by SLT and the History Team

We are very proud of our children's attainment and progress in History across the primary phase. We continually observe and formatively assess children against curriculum
end points using SONAR and use this information to plan their next steps in their learning and to challenge and consolidate their skills. Our children leave Barley Fields
Primary with a rich and broad set of historical skills and we are confident that they will have developed a love and curiosity about the past and an understanding of how it
shapes our future.
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School Overview of History Teaching

Early Years — Nursery (Past and Present Strand of Learning)

Autumn

Getting to know you/
Settling in to
Nursery

Starting Nursery -
celebrating current
achievements

Looking at photographs of
celebrations and significant
events.

Looking at family
photographs — children,
parents, grandparents

Topsy and Tim books
My First Experiences
Looking at old texts and
comparing to present day
copies — look at the clothes
they are wearing, the toys
the are playing with,
technology they are using
etc.

@ Topsy :ilim

Ongoing - Talking about
memories — children will be
encouraged to talk about
recent events and recall past
experiences

Look at photographs from
half-term and encourage
children to reflect. Use
observations

Summer

Ongoing - Talking about
memories — children will be
encouraged to talk about
recent events and recall past
experiences

Exploring different
occupations

Possible visit to Land of
Make Believe

Looking at learning journey
and reflecting on time in
Nursery.

Comparing photographs
from start of nursery to end
of nursery.

Autumn

Who are we?
Talking about families,
differences between
families, naming family
members.

Talk about their families and
jobs that they do.

g
Once There Were

Martin Waddell

Iy

Let’s Celebrate
How do you celebrate?
Do we all celebrate in the
same way?
Remembrance Day

Superheroes
How is my Christmas
different to my parents?
What is an inventor?
How has technology
changed?

Early Years — Reception (Past and Present Strand of Learning)

Summer

All Around the World
How have | changed?
What have | enjoyed most
about Reception?
What am | excited about?
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Year 1

Autumn Spring
Childhood Then and Now > The Super Sixties Castles
i . . . .
\ Historical Figure: Neil

Armstrong

When were the ‘60’s’ and what life like?

1.
1. What are our toys like today? 2 E;Z\,Tfonrin?;?een to the moon and how can we 1. What do stories tell us about castles?
2. Does everyone have the same toys? . ' 2. What is a castle and who built them?
3. Which toys were played with in the past? 3. What did they do when they got to the Moon and 3. What are the different types of castle?
how do we know? .

4. Can we sort toys past and present? 4. Why did the astronauts risk their lives to go to the 4. What were the different features of a castle?
5. What were our grandparents’ toys like and how do | Moon? 5. What was daily life like for people who lived in

we know? 5. How s.hould we commemorate this great Castles?
6. How can we set up a Toy museum in our school? ' . 6. Castle Visit — Raby Castle

achievement?
Year 2
Autumn Spring Summer
The Great Fire of London Explorers The Seaside — Past and Present
Festivals and Fawkes Historical Figure: James Cook
Historical Figure: Guy Fawkes

1. What happened during the Great Fire and how do | 1. Who is Captain James Cook? Why is Captain Cook | 1. What was going to the seaside like 100 years ago?

we know? an important historical figure? 2. Why did going on a seaside holiday become
2. Why did the Great Fire burn down so many 2. What was life like on a ship in Cook’s time? (2 popular?

houses? sessions) — One session is class trip to Stewart Park | 3. How have seaside holidays changed over time?
3. How shall we rebuild London after the Great Fire? museum 4. Visit to Saltburn — Local Victorian Seaside resort
4. Part 1 Who was Guy Fawkes and what did he do 3. Where/what did Captain Cook discover on his

that makes us burn a guy on Bonfire Night? expeditions?
5. Part 2 What went wrong with the Gunpowder Plot | 4. How did Captain Cook’s his actions help people?

and how do we know? 5. What were the key events in Captain Cook’s life?
6. How do we celebrate Bonfire Night? 6. Visit to Captain Cook birthplace museum
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Year 3

Autumn

Spring

Summer

From Stone Age to Iron Age

Invaders and Settlers - Romans

Anglo Saxons (settlements)

1. How long ago was the Stone Age, and how long did
it last?

2. How have archaeologists found out about daily life
during the Stone Age?

3. What can artefacts tell us about daily life in the
Stone Age?

4. How did daily life change in the Stone Age when
man started to farm?

5. What can we learn about life in the Stone Age
from a study of Skara Brae? (Historical Enquiry)

6. Why is it so difficult to work out why Stonehenge
was built?

Why did the Roman Emperor Claudius leave hot,
sunny ltaly to invade cold, wet Britain?

Should the Celts fight the Romans?

What was Boudicca?

How did the Romans influence Britain?

Why did the Roman rule Empire suddenly came to
an end in Britain?

What have the Romans ever done for us?
(Assessment)

1. Why did the Saxons invade?

2. Where did the early Anglo-Saxons live and how do
we know?

3. How did the Anglo-Saxons make their clothes?

4. How did people’s lives change when Christianity
came to Britain and how can we be sure?

5. How did Anglo-Saxons entertain themselves?

6. How do we solve the mystery of the empty Anglo-
Saxon grave?

Year 4

Autumn

Battles in the past Vikings vs Anglo
Saxons (struggle for the kingdom
Edward the Confessor 1066)

Spring

Summer

Historical turning point - Why did
Henry VIl marry 6 times?

The Railway Revolution
(local study)

1. What was Britain like before the Vikings raided?

2. Who were the Vikings and why did they invade
Britain?

3. How did the Vikings try to take over the country
and how close did they get?

4. Who was Alfred the Great and why was he

important?

5. How and when did England become a unified
country?

6. How and why did the Saxon and Viking era in
Britain end?

Who were the Tudors and when did they reign?
Could you spot Henry Vlll in a police line-up?
How many wives did Henry VIII have?

Why did Henry VIII want a divorce from Catherine
of Aragon?

Why did Henry break from Rome? Love or
religion?

Which of Henry VIII’s wives would you want to be
and why?

1. How did people and goods travel prior to the
invention of the steam train?

2. How did the railways change the lives of people in
our locality?

3. Did everyone see the invention of the steam
locomotive in the same way??

4. Who were the winners and losers of the railways?

5. Visit to Darlington Railway Museum
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Year 5

Spring

Summer

What can we find
out about life in
Ancient Egypt?

Who were the Ancient
Greeks?

Ty
: P
i bl e s,
R e g i

Who were the Maya?

1. Whatis the Chronology of Ancient Egypt. 1. What can we find out about life in Ancient Greece? | 1. Who were the ancient Maya People?
2. What was life like in early Egypt? 2. How can we possibly know so much about the 2. How do we know the Maya existed?
3. Did the Ancient Egyptians write anything down? Ancient Greeks who lived over 2,500 years ago? 3. How did the Mayan civilisation develop?
4. Who were the Egyptian gods? 3. Why was Athens able to be so strong at this time? | 4. What did the Maya believe?
5. What did the Ancient Egyptians believe about the 4. History mystery - Why did tiny Athens defeat 5. Why did the Maya believe in Human Sacrifice?

afterlife? mighty Persia at the battle of Marathon? 6. How did the Maya live?
6. How were the pyramids built? 5. What was so special about life in 5th Century BC 7. How did the Maya write?

Athens that makes us study it?
6. Inwhat ways have the Ancient Greeks influenced
our lives today?
Year 6
Autumn Spring Summer
Local Study — Our Local
The Second World War Area During the Second | Crime and Punishment
The Battle of Britain World War through the Ages

1. Why Was There A Second World War? 1. What can local street names and local landmarks 1. Whatis Crime? What is the British lega
2. How Did Hitler Come To Power? tell us about our area during the Second World 2. What are historical time periods?
3. Why Did Children Have To Be Evacuated and What War? 3. What did crime and punishment look like in the

Was It Like? 2. How was our local area significant during the Roman era?
4, How Did People Carry On With Their Lives During Second World War? 4. How were punishments different in the Anglo-

War time? 3. What can we discover about Thornaby Saxon and Viking period?
5. How Did Britain Stand Firm? Aerodrome? 5. How were crime and punishments implemented in

the Medieval and Tudor periods??
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6. What Major Victories Led To Britain Winning The
War?

How can we use historical evidence to build a
picture of the past?

What do we know about the last flight of Lockheed
Hudson NR-E?

6. Why did so much change happen in crime and
punishment in the 19* century?
7. Do today’s punishments fit the crimes committed?
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Curriculum Coverage Matrix
Year 1 Year 2
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Changes within living memory. Where appropriate, these should be used to reveal aspects of change in national

life

Events beyond living memory that are significant nationally or globally [for example, the Great Fire of London,
the first aeroplane flight or events commemorated through festivals or anniversaries

>
S | The lives of significant individuals in the past who have contributed to national and international achievements.
2 | Some should be used to compare aspects of life in different periods [for example, Elizabeth | and Queen
Victoria, Christopher Columbus and Neil Armstrong, William Caxton and Tim Berners-Lee, Pieter Bruegel the
Elder and LS Lowry, Rosa Parks and Emily Davison, Mary Seacole and/or Florence Nightingale and Edith Cavell]
Significant historical events, people and places in their own locality.
Year 3 Year 4
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Changes in Britain from the Stone Age to the Iron Age Examples
The Roman Empire and its impact on Britain
Britain’s settlement by Anglo-Saxons and Scots
The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor
A local history study
> A study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066
.g e  Changing power of Monarchs
T e  Social history
e  Significant turning point in British History
The achievements of the earliest civilizations —an overview of where and when the first civilizations appeared and a depth study
of one of the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China
Ancient Greece — a study of Greek life and achievements and their influence on the western world
A non-European society that provides contrasts with British history —one study chosen from: early Islamic civilization, including
a study of Baghdad c. AD 900; Mayan civilization c. AD 900; Benin (West Africa) c. AD 900-1300.
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Year 5 Year 6
s s | 339
Upper Key Stage 2 23 o»3 m1§§ 5'5 g g2
. . s 3 3 - Io 12X @ 3
History Curriculum Coverage 2 5 8 2 sig S>%g | SF= ) 32
© 530 D o, E] - = c
: | CTEEEs| ¢ | &= 32

Changes in Britain from the Stone Age to the Iron Age Examples

The Roman Empire and its impact on Britain

Britain’s settlement by Anglo-Saxons and Scots

The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor

A local history study

A study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066
e  Changing power of Monarchs

e  Social history
e  Significant turning point in British History

The achievements of the earliest civilizations — an overview of where and when the first civilizations appeared and a depth study of
one of the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China

Ancient Greece — a study of Greek life and achievements and their influence on the western world

A non-European society that provides contrasts with British history — one study chosen from: early Islamic civilization, including a
study of Baghdad c. AD 900; Mayan civilization c. AD 900; Benin (West Africa) c. AD 900-1300.

10

History Long Term Scheme of Learning 2025-26




National Curriculum Subject content HISTORY

Early Years - Development Matters Objectives
30 — 50 months

o Shows interest in the lives of people that are familiar to them.

J Remembers and talks about significant events in their own experiences.

40 - 60 months

° Enjoys joining in with family customs and traditions.

Early Learning Goal

° Children talk about past and present events in their own lives and the lives of family members.
Key Stage 1

Pupils should develop an awareness of the past, using common words and phrases relating to the passing of time. They should know where the people and events they study
fit within a chronological framework and identify similarities and differences between ways of life in different periods. They should use a wide vocabulary of everyday historical
terms. They should ask and answer questions, choosing and using parts of stories and other sources to show that they know and understand key features of events. They
should understand some of the ways in which we find out about the past and identify different ways in which it is represented. In planning to ensure the progression described
above through teaching about the people, events and changes outlined below, teachers are often introducing pupils to historical periods that they will study more fully at
key stages 2 and 3.

Pupils should be taught about:

e Changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life

e Events beyond living memory that are significant nationally or globally [for example, the Great Fire of London, the first aeroplane flight or events commemorated through
festivals or anniversaries]

e Thelives of significant individuals in the past who have contributed to national and international achievements. Some should be used to compare aspects of life in different
periods [for example, Elizabeth | and Queen Victoria, Christopher Columbus and Neil Armstrong, William Caxton and Tim Berners-Lee, Pieter Bruegel the Elder and LS
Lowry, Rosa Parks and Emily Davison, Mary Seacole and/or Florence Nightingale and Edith Cavell]

e Significant historical events, people and places in their own locality.

Key Stage 2

Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across
the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should regularly address and
sometimes devise historically valid questions about change, cause, similarity and difference, and significance. They should construct informed responses that involve
thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past is constructed from a range of sources. In
planning to ensure the progression described above through teaching the British, local and world history outlined below, teachers should combine overview and depth studies
to help pupils understand both the long arc of development and the complexity of specific aspects of the content.

Pupils should be taught about:
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Changes in Britain from the Stone Age to the Iron Age Examples (non-statutory). This could include:
e late Neolithic hunter-gatherers and early farmers, for example, Skara Brae
e Bronze Age religion, technology and travel, for example, Stonehenge
e Iron Age hill forts: tribal kingdoms, farming, art and culture
The Roman Empire and its impact on Britain Examples (non-statutory) This could include:
e Julius Caesar’s attempted invasion in 55-54 BC
o the Roman Empire by AD 42 and the power of its army
e successful invasion by Claudius and conquest, including Hadrian’s Wall
e  British resistance, for example, Boudica
e ‘Romanisation’ of Britain: sites such as Caerwent and the impact of technology, culture and beliefs, including early Christianity
Britain’s settlement by Anglo-Saxons and Scots Examples (non-statutory) This could include:
e Roman withdrawal from Britain in c. AD 410 and the fall of the western Roman Empire
e Scots invasions from Ireland to north Britain (now Scotland)
e Anglo-Saxon invasions, settlements and kingdoms: place names and village life
e Anglo-Saxon art and culture
e Christian conversion — Canterbury, lona and Lindisfarne
The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor Examples (non-statutory) This could include:
e Viking raids and invasion
e resistance by Alfred the Great and Athelstan, first king of England
e further Viking invasions and Danegeld
e Anglo-Saxon laws and justice
e Edward the Confessor and his death in 1066
A local history study Examples (non-statutory)
e adepth study linked to one of the British areas of study listed above
e astudy over time tracing how several aspects of national history are reflected in the locality (this can go beyond 1066)
e astudy of an aspect of history or a site dating from a period beyond 1066 that is significant in the locality.
A study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066 Examples (non-statutory)
e the changing power of monarchs using case studies such as John, Anne and Victoria
e Changes in an aspect of social history, such as crime and punishment from the Anglo-Saxons to the present or leisure and entertainment in the 20th Century
e the legacy of Greek or Roman culture (art, architecture or literature) on later periods in British history, including the present day
e asignificant turning point in British history, for example, the first railways or the Battle of Britain

The achievements of the earliest civilizations — an overview of where and when the first civilizations appeared and a depth study of one of the following: Ancient Sumer; The
Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China
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Ancient Greece — a study of Greek life and achievements and their influence on the western world

A non-European society that provides contrasts with British history — one study chosen from: early Islamic civilization, including a study of Baghdad c. AD 900; Mayan
civilization c. AD 900; Benin (West Africa) c. AD 900-1300.
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